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cooperative learning groups. If this foundation is simply taken for granted, 
teachers are often frustrated by their students’ “inability to work together.” Each 
student needs to feel a sense of inclusion, to feel of value to the group, in order 
to participate fully. Strategies and structures alone are not enough to assure the 
success of group learning.

POSITIVE  

INTERDEPENDENCE

People undertake a group 
task with a feeling of  
mutuality, each person  
contributing, doing his  
or her own part, knowing 
“we sink or swim 
together.”

FACE-TO-FACE  

INTERACTION

People help each other 
to understand the task, 
check comprehension, 
and reflect on what was 
learned.

INTERPERSONAL AND 

SMALL GROUP SKILLS

People learn interactive 
skills, manage conflict, 
develop trust and  
respect within a group.

INDIVIDUAL  

ACCOUNTABILITY

Group members take  
personal responsibility  
for learning the material, 
contributing to the 
group, and assessing 
both individual and 
group achievement.

GROUP PROCESSING

Members reflect upon 
and analyze group effec-
tiveness, and define ways 
to improve group work 
together.

DESIGNING LEARNING EXPERIENCES—THE TLC® PLAN
You may have noticed that instead of talking about designing curricula, we’re talk-
ing about designing learning experiences. Of course, it’s up to you which phrase 
you want to use. Most Tribes teachers agree that “learning experience” conveys a 
goal orientation, the intentional selection of strategies to achieve objectives, and 
real-time discovery for students.

The purpose of the Tribes TLC® example plan on the next page is to help you 
organize meaningful learning experiences for your students.  A blank form that 
you can copy for your own use is contained in Chapter 14, Resources. You can use 
the form either for integrating academic content into a single Tribes strategy, or 

Essential Elements of Cooperative Learning  
through the Tribes Process
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 3. IDENTIFY THE STRATEGY(IES).

  Give Me a Clue, page 255: Have class in groups or tribes. Remind students of agreements. 
Clarify roles: facilitator, reporter, encourager. Follow directions in book.

A Tribes TLC® Learning Experience  
 1. PROVIDE FOR INCLUSION—A QUESTION, ACTIVITY, OR ENERGIZER.

  Energizer:  Knots, page 381

 2.   IDENTIFY THE CONTENT OBJECTIVE TO BE LEARNED AND THE  

COLLABORATIVE/SOCIAL SKILL OBJECTIVE TO BE PRACTICED.

  Content Objective (write):  To learn and apply knowledge of geometric terms
  

  Collaborative Skills:  (check)

  ❑ Participating fully

  ❑ Listening attentively

  ❑ Expressing appreciation

  ❑ Reflecting on experience

  ❑ Valuing diversity of culture/ideas

  ❑ Thinking constructively

  ❑ Making responsible decisions

  ❑ Resolving conflict

  ❑ Solving problems creatively

  ❑ Working on tasks together

  ❑ Assessing improvement

  ❑ Celebrating achievement

Social Skills:

❑ Sharing

❑ Listening

❑ Respecting

❑ No Put-Downs

❑ Empathizing

Other:

 5.  PROVIDE AN OPPORTUNITY FOR APPRECIATION.

  “It was helpful when (name) (behavior).”

  “I appreciated…”

 4.  ASK REFLECTION QUESTIONS ABOUT WHAT WAS LEARNED.

  Content: What terms did you have to clarify to come to a solution? What comments from 
your tribe or group members helped to open up your thinking?

  Collaborative: What skills did you use?

  Personal: On a scale of 1–5 what was you level of participation? (Hold up fingers.)

EXAMPLE GRADE: 4–8

	 ✔

	 ✔

	 ✔

	 ✔

	 ✔
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for writing a more comprehensive sequence of interactive strategies and coopera-
tive learning structures. An example plan is on the next page.

The Tribes TLC® Plan form is headed by five important sections that you 
need to think about before selecting any strategies:

 1.  Stages of group development—appropriate inclusion activity

 2.  Learning Objectives—Content and Collaborative/Social Skills

 3.  Sequence of Strategies and Structures

 4.  Reflection/Accountability

 5.  Appreciation

OBJECTIVES
What academic content is to be learned? Of course, this depends on where your 
school is in preparing students for the 21st century, and what the district require-
ments are. 

You may want to look back at Chapter 2 (page 25), to review the list of learn-
ing experiences needed to prepare today’s students for the 21st century. Because 
the list goes beyond the teaching of separate disciplines, it is important for school 
communities to generate a framework that integrates what they consider impor-
tant for students as a meaningful whole. Marion Brady suggests four areas, based 
on their “probable contribution to human survival,” and a synthesizing component 
to weld the four into a single discipline:13

Stages of Group Development

What stage are the tribes in now?

 ✦ Has inclusion been developed sufficiently in the classroom?

 ✦ Do people know and honor the Tribes agreements?

 ✦ Do they all known each other?

 ✦ Have they gone through the issues of the stage of influence?

 ✦ Are they making decisions together? Voicing different opinions?

 ✦ Do they respect the diversity of their members?

 ✦ Are they working on tasks cooperatively?

We must shift from 

the traditional role of 

“knowledge dispenser” 

to that of model, 

mentor, and organizer 

of experiences that 

help students grow.12

—LYNN STODDARD
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 ✦ Learning about our physical environment

 ✦ Learning about the humans who occupy the environment

 ✦ Understanding states of mind that underlie human action

 ✦ Understanding how assumptions and beliefs manifest themselves in human 
behavior

 ✦ Synthesizing all these study areas into meaningful themes on national and 
global issues affecting humankind.

Brady writes:

If we are to survive as a society, we and our students need comprehensive 
answers to the question, What’s going on here? We are not going to get those 
answers from the random, ethnocentric images of reality provided by the tra-
ditional disciplines. We need to look at reality freshly, and, if we are to put 
what we see in perspective, we need the means for seeing it as a whole...To 
send students out into the world without a conceptual framework for organiz-
ing experience is to fail them in the most fundamental sense possible.14

Which Thinking Skills?
The constructive thinking skills needed by young people in today’s world may also 
be considered as collaborative skills in every sense of the word. The ability to con-
tribute to a learning group or a work team depends upon clear thinking and 
expression. Academic content is the vehicle to develop higher order (constructive) 
thinking skills. Two challenges become evident: (1) Which thinking skills should 
be emphasized? (2) How do we help students learn about their own thinking pro-
cesses?

Students today need to know how to: 

 1. Access information from a wide array of resources 

 2. Infer and interpret its meaning

 3. Synthesize and link it to existing knowledge

 4. Plan and apply it to a real-life issue or problem 

 5. Evaluate and refine it for ongoing application or conclusion.

The list is influenced by our belief that students need to be able to seek out and 
construct their own knowledge—not simply learn current knowledge, but know 
how to access relevant information at any time in life, whether from a data bank, a 
library, or any other source. It is startling to read that only one in five young adults 
(under 22 years old) can read and interpret a bus, train, or airline schedule. The 
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Which Collaborative/Social Skills?
David and Roger Johnson emphasize that two types of instructional objectives 
need to be articulated in cooperative learning lessons: an academic objective and a 
collaborative skills objective. The latter designates the interpersonal and small-
group skills that will be learned or practiced during a cooperative learning lesson. 
Each school community needs to choose the collaborative/social skills important 
to their own cultural population. On the next page are some of these skills inher-
ent in the Tribes process. It is helpful to have people practice the same skill for 
many days at a time, or for the whole school to focus on one skill for a month.

ASSESSING INFORMATION ✦ Using group investigation and inquiry

 ✦ Learning to use the library, computers, data banks, 
and public records

 ✦ Conducting surveys and interviews

 ✦ Using the “Jigsaw” process

INFERRING AND INTERPRETING ✦ Using graphic organizers, displaying data on graphs 
or charts

 ✦ Debating; discussing; drawing; dancing

 ✦ Writing; using role play and music

SYNTHESIZING AND LINKING ✦ Summarizing previous knowledge

 ✦ Comparing and integrating concepts and resources

PLANNING AND APPLYING ✦ Analyzing relevance to a problem or situation

 ✦ Using problem-solving strategies

 ✦ Designing and creating applications

 ✦ Implementing action

EVALUATING AND REFINING ✦ Reflecting

 ✦ Monitoring; measuring; interviewing

 ✦ Reporting; judging

Some Strategies to Develop Constructive Thinking Skills

capacity to plan and evaluate is essential for an era in which the rate of change is 
accelerated well beyond the stability of former decades.
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SELECTING STRATEGIES AND STRUCTURES
The Tribes strategies and/or cooperative learning structures that you select to carry 
the lesson content need to support the observed stage of group development. For 
instance, you would not want to use “Where Do I Stand,” a strategy for the stage 
of influence, if tribes still need inclusion. Moreover, if they are to work on a task 
involving controversial issues, they should already have practiced a number of influ-
ence strategies. The exciting thing about the majority of the Tribes strategies is that 
they can be used over and over again as interactive formats for academic content. 

REACHING STUDENTS OF MULTIPLE LEARNING STYLES
Picture nine students sitting in a semicircle in front of you. They all have differ-
ent learning styles because they all have different intelligences. Yet the traditional 
classroom reaches only two out of the nine, the 20 percent that learn through 
verbal/linguistic and logical/mathematical methods. National statistics tell us that 

tribes learning community
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at least three out of the other seven will become dropouts if not reached academi-
cally in the elementary and middle school years. One thing is for certain—they 
are not stupid kids! They simply have ways of knowing that differ from students 
with verbal/linguistic and logical/mathematical intelligences. They are not fail-
ing—their schools are failing to reach them. 

I certainly can’t create nine different lesson plans every day!

Of course not!

The Multiple Intelligences Idea Chart summarizes a wide range of ways to 
help you achieve that big goal of reaching each and every student.16 & 17 

MULTIPLE INTELLIGENCES IDEA CHART

EXISTENTIAL
Engage in reflection  

and self-study 
Read books on the  

meaning of life 
Attend some form  

of worship  
Watch films on big  

life questions 
Record thoughts in a journal 
Listen to inspirational music 
Study literature, art, philosophy  
Discuss life-human issues in a group 
Record dreams and mystical events 
Paint while listening to music 
Create a private “centering” space 

NATURALIST
Keep a journal of  

observations 
Collect and  

categorize data
Make a taxonomy of  

plants or animals
Explain similarities among species
Study means of survival
Examine cellular structures with a microscope
Illustrate cellular material
Take out-of-door field trips
Visit an aquarium
Camp outside to identify stars

The good news about 

teaching with multiple 

intelligences is that it 

is not an “add on” to  

an already overfilled 

curricula.15

—DAVID L AZEAR
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VISUAL / SPATIAL
Make a visual diagram/flow charts

Illustrate a story/historical event
Design/paint murals
Imagine the future/go back in time
Play “Pictionary”
Teach “mind mapping” for notetaking

Write/decipher codes
Graph results of a survey
Create posters/flyers
Create collages on topics
Draw maps
Study the arts of a culture
Make clay maps/buildings/figures
Create visual diagrams/machines
Illustrate dance steps/physical games
Teach Tribes energizers
Learn spatial games
Draw from different perspectives
Draw to music

VERBAL 
LINGUISTIC
Write story problems
Create TV advertisements 

Compile a notebook of jokes
Debate current/ historical issues

Play “Trivial Pursuit”
Explain a situation/problem
Create poems
Impromptu speaking/writing
Create crossword puzzles
Teach “concept mapping”
Learn a foreign language
Write instructions
Read stories to others
Describe an object for another to draw
Make up a story about a piece of music
Describe the steps to a dance
Write a role play/drama
Keep a personal journal

LOGICAL / MATHEMATICAL
Create a time line
Compare/contrast ideas
Predict the next events in a story
Define patterns in history
Follow a recipe/instructions

Rank-order factors
Analyze causes and effects

Learn patterns
Analyze similarities/differences
Classify biological specimens
Create outlines of stories
Create computer programs
Use a story grid/creative writing
Create a “paint-by-number” picture
Read/design maps
Solve math problems
Teach calculator/computer use
Decipher codes
Compose music from a matrix

MUSICAL / RHYTHMIC
Create “raps” (key dates, math, 
poems)

  Teach songs from different cultures and eras
Play musical instruments
Make simple musical instruments
Learn via songs and jingles
Learn through drum beats/rhythm
Make up sounds and sound effects
Practice impromptu music
Create interpretive dance to music
Lead singing (songs from different cultures)
Write to music
Reduce stress with music
Teach rhythm patterns/different cultures
Compose music for a dramatic production
Teach dance steps
Identify social issues through lyrics
Illustrate different moods through dance steps
Lead physical exercise to music
Clap a rhythm for the class to repeat
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BODY / 
KINESTHETIC
Lead Tribes energizers and  

cooperative games
Practice physical exercises

Lead students in stretching to music, deep      
breathing, tai chi, and yoga poses
Learn dances of different cultures and  
 periods of history

Practice aerobic routines to fast music
Measure items of distances with thumbs, feet,  

or hands
Illustrate geometrical figures (parallel lines, triangles,  

rectangles, circles) with arms, legs and/or fingers
Conduct hands-on experiments
Act out scenes from stories of plays
Design role plays
Invent a new household tool
Prepare a food or snacks
Simulate various situations
Learn alphabet through physical movement
Learn/teach sign language
Make up a cooperative playground game
Create human sculptures to illustrate situations

INTERPERSONAL
Role play a historical/literary or class  

 situation
Analyze a story
Tell stories
Read poetry using different moods
Teach arithmetic, math,  
computer games

Review a book orally
Act out a different cultural perspective
Design and act out dramas/role play
Help tribe come to a consensus or resolve a problem
Facilitate participation in the tribe
Coach peers and/or younger children
Teach cooperative games
Help people deliver appreciation statements 
Solve complex story problems
Discuss/debate controversial issues
Analyze group dynamics/relationships
Learn to sing and lead rounds
Plan and arrange social events
Find relationships between objects, cultures, situations

INTRAPERSONAL
Keep a personal journal or feelings 

diary
Analyze historical personalities
Write on personal learning experi-

ences
Evaluate personal and group strengths/weaknesses
Analyze thinking patterns 
Understand group dynamics
Use, design, or lead guided imagery
Write an autobiography
Analyze literary characters and historical personalities

Define personal reflection questions
Imagine and write about the future
Dance different stages in life
Lead Tribes personal inclusion activities

Practice relaxation techniques
Imagine self as character in history or story
Illustrate feelings/moods
Listen attentively
Draw self at different periods in life
Share how music affects feelings
Observe self (metacognition perspective)
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REFLECTION QUESTIONS
The most important part of any TLC learning experience may be 
the reflection questions that you ask your students, because:

 1. Asking good reflection questions within cooperative 
learning groups can double the rate of knowledge 
retention18

 2. Students understand that they are not just learning 
information, but also higher-order thinking, social, 
and personal skills—competencies critical to their 
futures 

 3. Well-chosen reflection questions are an immediate way 
to assess how well your learning objectives were achieved.

What questions will you ask so that your students realize what 
they have learned? As mentioned earlier in Chapter 7, three types 
of reflection questions are used in Tribes:

 ✦ CONTENT/THINKING questions are focused on the content of the les-
son and on the thinking skills that were used in order to work with the 
content. The content consists of the concepts learned.

 ✦ COLLABORATIVE/SOCIAL questions focus on the interaction that happens 
within a tribe or learning community, and on the interpersonal and collabor-
ative group skills that were used.

 ✦ PERSONAL questions focus on what the individual has learned.

Plan the questions you will use, and jot them down on the TLC Lesson Plan 
form. Of course, there will be times when you will want to change them due to 
events that happen during the class experience. Ask questions that will be most 
relevant and underline the key learning experiences.

APPRECIATION
Last but hardly least, opportunities need to be provided for people to express 
appreciation to those with whom they have worked. Never let a group finish work 
together without allowing time for statements of appreciation. It might be helpful 
to review “Encouraging Appreciation” in Chapter 7.

The more that appreciation happens, the more cohesive the tribes will be—
the more comfortable they will be to keep working together, the better they 
will accomplish learning tasks, and the greater will be every student’s sense of 
self-worth. 

Now you’ll especially 

see why I am so  

prominent in this 

book and in Tribes 

schools!
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Lesson plans are not the whole answer, of course, to encouraging student learn-
ing. Your skills in presenting the learning experience are equally important. 
Reaching and teaching all students means personalizing the lesson, asking pro-
ductive questions, and ensuring cooperation in learning groups. 

ACCOUNTABILITY: INDIVIDUAL AND GROUP
The Tribes TLC teacher can use a variety of ways to determine the degree to 
which the three typed of learning objectives are being achieved by tribes and indi-
vidual members. The objective are:

Collaborative skills—both thinking and social interaction

Content—curricular content and integrating themes

Collaborative skills
In Chapter 14 there are four forms that may be used to assess how well your stu-
dents are learning and practicing collaborative skills. Form A is to be used by the 
teacher or an another observer (such as a parent volunteer) to assess attentive lis-
tening within tribes of as demonstrated by individual students. Each time that a 
behavior listed in the vertical columns is observed, place a check mark in the cor-
responding box. Totals may be added up at the end of the observation time. Be 
sure to tell the students beforehand what will be observed. Let them know their 
progress over time and make suggestions on how their tribe or the class can 
improve the ability to listen attentively. Other collaborative skills may be observed 
in the same way by listing the behaviors of a skill and keeping a tally.

The other three forms may be used by students to reflect upon and assess their 
own participation in their tribes, the quality of their working together, and their 
use of various constructive thinking skills.

Form B is used by individual students to reflect on their own participation in 
their tribe. They can monitor how well they are using certain skills, based on their 
personal observations over a period of time. The form can become part of their 
portfolios, recorded in personal journals, shared with their tribes, or shared with you.

Form C can be used either by individual group members or by the whole tribe 
to reflect on how well they worked together during a learning experience. If done 
by individual members, the tribe can total and average all of the ratings for a 
group score. In addition, the reflection questions that you ask throughout all 
learning experiences will indicate how well the collaborative objectives are being 
achieved by your class.

The first level of assessment on thinking skills is done through the reflection 
questions that you ask throughout the learning experience. Students can also help 
to evaluate the extent to which they used various thinking skills by using the 
fourth form, form D. This assessment can by used individually or by the tribe 

Form A
TEACHER

OBSERVATION

Assessing
Collaborative 
Skills/Listening

Form B
STUDENT

ASSESSMENT

Participation
In My Tribe

Form C
STUDENT

ASSESSMENT

Our Tribe’s
Work Together

From D
STUDENT

ASSESSMENT

My Constructive 
Thinking Skills
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after the tribes have worked together to solve a problem or accomplish a difficult 
learning task. If the assessment is made by the whole tribe together, allow students 
sufficient discussion time to cite specific examples of how various thinking skills 
were used. This can be a very rich learning experience.

Content
You and your faculty need to determine and 
generate ways to evaluate the learning of aca-
demic content. The scope can vary and 
include:

 ✦ Reflection questions

 ✦ Project presentations (speeches; role play; 
video; oral reports)

 ✦ Portfolios

 ✦ Individual or group testing

 ✦ Written reports

 ✦ Video and audiotapes

 ✦ Teacher interviews with groups

 ✦ Student-to-student interviews.

Assessment of the Tribes TLC® Process  
and Outcomes
All Tribes school communities will want to 
know the impact of the Tribes process on vari-
ous outcomes such as a decrease in behavior 
problems, increase in academic achievement, 
attendance and other long term goals the 
school may have. Research on group learning 
indicates that the greater the extent that the 
process components of Tribes are used, the 
greater extent targeted outcomes will be real-
ized. The Northwest Regional Educational 
Laboratory designed an Assessment Kit to 
help your school strengthen its use of the pro-
cess and assess outcomes. Phone CenterSource 
Systems for information on the process and 
instruments.

Implementing a Tribes Learning 
Experience in Five Steps

 1.  INCLUSION 
Introduce the learning experience (as people sit 
either in the community circle or in tribes) with 
an inclusion strategy (content linked to lesson 
topic) or a “YOU” question.

 2.  OBJECTIVES 
Tell the students what content objective and 
what collaborative skills are to be learned or 
practiced.

 3.  IMPLEMENTATION OF STRATEGIES

 ✦ Explain the task, group roles, and time  
available.

 ✦ Ask, “What questions do you have?”

 ✦ Observe and monitor the dynamics of the 
tribes working together, intervening only if 
they cannot resolve a situation or problem.

 4.  REFLECTION/ACCOUNTABILITY 
Ask reflection questions. Use written tests for 
individual and/or group accountability.

 5.  APPRECIATION 
Invite statements of appreciation.
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PERSONALIZING THE LEARNING EXPERIENCE
Earlier we discussed how learning happens—how the human brain seeks out and 
catalogues patterns, linking new information to prior knowledge and experiences. 
Moreover, learning is accelerated when this happens. It becomes obvious that if 
we want students to learn new content, we need to connect it to previous experi-
ences at the introduction of a lesson. 

One way to do this is to initiate the lesson with personalized YOU questions, 
which also serve as inclusion activities for the class community or tribes. 

Example: The lesson content is about the California Gold Rush. Begin the 
learning experience with a YOU question. 

 ✦ Have YOU dreamed of finding a lost treasure? What was it?

 ✦ If YOU found a priceless treasure, what would you do?

 ✦ If YOU had to work out of doors in a remote place for a very long time 
alone, what would you take with you in order to survive? 

The YOU question 

 ✦ Is addressed directly to the student

 ✦ Is relevant to personal experiences, interests, feelings, or previous knowledge

 ✦ Evokes interest, recollection, opinions, and energy

 ✦ Appeals to the imagination 

 ✦ Is shared prior to the introduction of lesson content.

Responses to YOU questions are best shared in tribes, pairs, or triads. The 
questions can be used in a writing activity such as an imaginary letter to a friend, 
or recorded in the students’ personal journals. YOU questions can be structured 
into these Tribes strategies or Cooperative Learning structures:

 Think/Pair/Share One, Two, Three
 Think/Write or Draw/Pair/Share Community Circle
 Tribes/Brainstorm/Record/Report Open Forum
 Chain Reaction One-Minute Biography

Asking Inviting Questions
Teachers ask questions! Yes, all kinds of questions. However, real learning depends 
upon the kinds of questions asked. Here’s a short list of questions that are less 
than productive.19



d e S i g n i n g  a n d  i m P l e m e n t i n g  l e a r n i n g  e x P e r i e n C e S     155

 STUDENT: I want to study about the Great Barrier Reef.

 TEACHER: Do you have a library card? (Question is irrelevant and does not   
  encourage student.)

 TEACHER: So how come the Pilgrims had to make friends with the Indians?   
  (pause) No one knows? Well, it’s because they needed their help in   
  learning about the new land. (This is a teacher monologue  
  question and gives students no thinking time or opportunity  
  to answer.)

 TEACHER: What were the causes of World War II? (The question is too big   
  and complex for a clear verbal response; may be intended only to   
  showcase the brightest student.)

 TEACHER: Is the theme of the book “War and Peace” complicated? (The   
  question calls for a “yes” or “no” answer, and closes off response.)

No doubt you can think of many others that keep classrooms from being stu-
dent-centered and are unproductive. Step number one for teachers committed to 
moving to a new pattern of interaction with students is to ask open questions 
which invite richer responses.

This is the difference between open and closed questions:

CLOSED QUESTIONS— OPEN QUESTIONS—

Ask for Yes or No Answers Invite More Complete Answers
Did you... How did you...
Would you... Why would that...
Can you... Tell me how...

Productive questions are open-ended and provocative, and challenge higher 
levels of thinking. They are clearly stated and focus on the big idea, the content 
issue of the lesson, or the thinking and interpersonal skills that were used. 

Examples: 

 ✦ What is your understanding of the events that led to the Vietnam War? 
(assessing/interpreting)

 ✦ What’s different about each of the three little pigs? (analyzing)

 ✦ Which of the characters in the play As You Like It would you have wanted for 
a friend? 

 ✦ What data from the play supports your choice? (accessing, analyzing, relat-
ing, strategizing).
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QUESTIONS THAT ARE AFFIRMATIVE20

Questions can be used to affirm positive behavior, constructive thinking skills, and 
multiple intelligences.

Examples:

 ✦ How did you ever guess that our class would have such a great time signing 
and beating out rhythm to your Brazilian tapes, Ricardo?

 ✦ Carly, what make you decide to invite your whole tribe?

 ✦ Andy, how did you manage to continue your sketching with all of the  
confusion going on around you?

 ✦ Tell us how your tribe decided to help the kindergarten children on the  
playground.

EXTENDING STUDENT THINKING
Teachers can help students to extend their thinking in a variety of ways when 
implementing Tribes learning experiences.

  PRACTICE “WAIT TIME:” Provide at least 3 seconds of thinking time after a 
question and after a response.

  USE “THINK/PAIR/SHARE:” Allow individual thinking time, and discussion with 
a partner, then open up for class discussion.

  ASK FOLLOW-UPS: Why? Do you agree? Can you elaborate? Tell me more. 
Can you give an example?

  WITHHOLD JUDGMENT: Respond to student answers in a non-evaluative fashion.

  ASK FOR A SUMMARY: Could you please summarize John’s point?

  SURVEY THE CLASS: How many people agree with the author’s point of view? 
(Thumbs up-Thumbs down)

  ALLOW THE STUDENT TO CALL ON SOMEONE: Jason, will you please call on 
someone else to respond?

  PLAY THE DEVIL’S ADVOCATE: Ask students to defend their reasoning against 
opposing points of view.

  ASK STUDENTS TO “UNPACK THEIR THINKING:” Describe how you arrived at your 
answer. Think out loud.

  CALL ON STUDENTS RANDOMLY: Don’t limit yourself just to those with raised 
hands.

  CUE STUDENT RESPONSES: There is no single correct answer for this question. 
Please consider many alternatives.


